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International Preparatory School Assessment Policy
Vision: Inspiring our learners to thrive in a world of change.

Mission: At IPS, we recognise the essential role assessment plays in our students' ability to
participate in our mission: Inspire, Empower, Lead.

IB learners strive to be:

Inquirers
We nurture our curiosity, developing skills for inquiry and research. We know how to learn
independently and with others. We learn with enthusiasm and sustain our love of learning
throughout our lives.

Knowledgeable
We develop and use conceptual understanding, exploring knowledge across a range of
disciplines. We engage with issues and ideas that have local and global significance.

Thinkers
We use critical and creative thinking skills to analyse and take responsible action on complex
problems. We exercise initiative in making reasoned, ethical decisions.

Communicators
We express ourselves confidently and creatively in more than one language and in many ways.
We collaborate effectively, listening carefully to the perspectives of other individuals and
groups.

Principled
We act with integrity and honesty, with a strong sense of fairness and justice and with respect
for the dignity and rights of people everywhere. We take responsibility for our own actions and
their consequences.

Open-minded
We critically appreciate our own cultures and personal histories, as well as the values and
traditions of others. We seek and evaluate a range of points of view, and are willing to grow
from the experience.

Caring
We show empathy, compassion and respect. We have a commitment to service, and we act to
make a positive difference to the lives of others and in the world around us

Risk-takers
We approach uncertainty with forethought and determination; we work independently and
cooperatively to explore new ideas and innovative strategies. We are resourceful and resilient
in the face of challenges and change.

Balanced
We understand the importance of balancing different aspects of our lives - intellectual, physical
and emotional balance - to achieve well-being for ourselves and others. We recognise our
interdependence with other people and with the world in which we live.

Reflective
We thoughtfully consider the world and our own ideas and experience. We work to understand
our strengths and weaknesses in order to support our learning and personal development.
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This policy will be shared and feedback sought from the following different representatives of
school stakeholders:

4. Parent Advisory Committee on September 30, 2022
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1.0 THE PURPOSE OF THIS POLICY

The purpose of this document is to:

● share our school’s philosophy on the purposes of assessment;
● outline the guiding principles behind the assessment approach used at IPS;
● Have a shared understanding about:

a) Common/definitions of terms involved in assessment that will be used by all the
teachers

b) The monitoring, documenting, measuring and reporting of the learning process
c) Ways to use feedback to facilitate communication between the student, parents and the

school
d) Create a culture where learning, teaching, and assessment effectively inform and

influence one another and support continuous learning and growth

The contents of this document are based on thorough educational research, reviews from all
sections of the staff that are based on approaches to assessment, and requirements by the
International Baccalaureate Organisation (IB). In addition it fulfills accreditation requirements
set by the Council for International Schools (CIS), as well as the standards and practices (April
2020) prescribed by the IB.
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2.0 STATEMENT OF BELIEFS ABOUT ASSESSMENT

Assessment inspires us: Assessment is an ongoing process that allows all members of the
learning community to celebrate the learning progress and encourages increasing investment
in the learning process. Assessment can help motivate students to become better lifelong
learners.

Assessment empowers us: Assessment enables students to reflect on their learning, identify
where they need to take corrective action, and view their progress. When used properly,
assessment builds student’s self-efficacy and empowers them to take more ownership of their
learning. As self regulated learners students evidence their learning and plan their next steps.

Assessment enables us to lead: Assessment is used to monitor, document, measure
learning and help the school evaluate the success of our programmes and build a school wide
assessment culture. It ensures we are able to continue to provide a high-quality educational
experience that provides students with the opportunities they need to make meaning from their
learning experience, whether that learning happens within the school’s walls or out in the wider
community.

GUIDING PRINCIPLES OF ASSESSMENT AT IPS

At IPS, we believe that effective assessment:

● is primarily designed to improve student learning;
● involves the teacher and student in active action and reflection;
● is dynamic and ongoing and reflects what students know, can do and understand at a

given point in time;
● should inform

○ students of where they are and where they need to go next in their learning;
○ teachers of where they need to go next in their planning and teaching;
○ parents of their child’s learning and development; and
○ administrators in their evaluation of the school programs.

● accommodates the individual learning needs of the child;
● is continual learning dialogues, tools and strategies used support, scaffold and nurture

learning process;
● is a very sensitive process and can influence students’ self-efficacy and self-esteem;
● develops lifelong learners.

At IPS, we also believe that assessment should be:

● fair, valid, and reliable;
● accessible to all students;
● authentic to the task and meaningful to the students;
● significant, relevant, engaging, and challenging;
● a catalyst for future learning;
● connected to real life experiences whenever possible;
● purposeful and well-planned to suit the purpose;
● regularly and accurately reported to parents.
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3.0 PURPOSE OF ASSESSMENT AT IPS

At IPS, the primary purpose of assessment is to provide students with feedback on the learning
process so that they can improve and set next steps. It is used by students and their teachers
to decide where the students are at in their learning, where they need to go, and how best to
get there. This data then informs the teacher’s planning so as to best support the needs of the
learner. As the student engages in the next round of learning, the process is repeated, leading
to on-going student growth.

Assessment is an ongoing and integral process to inform next steps of teaching and learning in
the inquiry. It effectively guides students through the acquisition of the essential elements of the
Primary Years Programme (PYP):

Knowledge: Significant, relevant content that students explore and know about, taking
into consideration their prior experience and new understanding . Knowledge outcomes1

form a foundation for inquiry learning and are rooted in subject disciplines.

Concepts: Powerful ideas or “linking operators”1 of knowledge that not only have
relevance within the specific subject areas but also transcend in other subjects.
Concepts provide a language and mental structure that students explore and re-explore
in order to develop a coherent, in-depth understanding. Concepts are abstract notions or
ideas that foster understanding across different subjects and help to organise knowing
and thinking. An example of a concept is adaptation.

Approaches to learning: Those capabilities that students need to demonstrate to
succeed in a changing, challenging world, which may be disciplinary or transdisciplinary
in nature. These approaches develop student self-efficacy and allow students to
demonstrate independence and confidence in their learning.

Action: Demonstrations of deeper learning through responsible behaviour; a
manifestation in practice of the other essential elements. Action is an expected outcome
of inquiry initiated by the students in response to their learning. An example of action is
participating or creating awareness like not to buy food sold in plastic packaging. Action
can also be a choice to act, such as being mindful to peers or others around you.

Assessment impacts on student’s thoughts, emotions and behaviours and is a necessary
component in developing self-efficacy. Self-efficacy is a student’s belief in their ability to be
successful in learning tasks and is constructed through their previous learning experiences2.
Therefore, assessment is an essential component of developing lifelong learners3.

Assessment is also used to inform parents about their child’s learning progress. The goal is to
build an integrated assessment culture across the school.

1 International Baccalaureate (2018). Learning and Teaching. Cardiff: International Baccalaureate. pg 14, 25
2 Zimmerman, B. J., Bandura, A., & Martinez-Pons, M. (1992). Self-motivation for academic attainment: The role
of self-efficacy beliefs and personal goal setting. American Educational Research Journal, 29(3), 663-676.
3 Zimmerman, B.J. (2000). Self-Efficacy: An Essential Motive to Learn. Contemporary Educational Psychology, 25,
82-91.
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4.0 ESSENTIAL COMPONENTS OF ASSESSMENT:

Assessment in the PYP is integral to the teaching and learning process. It is concerned with
informing the student, teacher and parents about the process of student inquiry as well as the
products. For this reason, three main types of assessments are used at IPS to gain an overall
picture of student learning.

4.1 TYPES OF ASSESSMENT:

● Assessment of Learning – Summative Assessment – this type of assessment comes
at the end of a task or inquiry. The purpose of this type of assessment is to report on
what students know, understand and can do at that point in time in reference to
established learning outcomes and success criteria. It is used primarily to provide
evidence of learning to parents, teachers, and students. Criteria for summative
assessments needs to be shared and discussed with students prior to the
commencement of the summative task. Since summative assessments often contribute
to important decisions that affect a student’s future, it is essential that the assessment is
valid and fair1.

● Assessment for Learning – Pre/Formative Assessment – this type of assessment
comes at the beginning of a new unit or topic and in the midst of the learning process.
Assessment for learning attempts to make the student’s learning visible to the teacher
so the teacher can decide how best to support the student. It is also used to make the
learning process visible to the learner. Formative assessment used at the beginning of a
unit or topic is a pre-assessment. The purpose of pre-assessment is to gauge a
student’s prior knowledge or misconception and provide teachers with the information
that they need to differentiate the topics and tasks to meet the needs of individual
learners. The purpose of formative assessment in the midst of the learning process is to
provide insight to students and teachers so that they can modify their learning and
teaching. It ensures that students are learning the necessary concepts, content and
skills to reach the established learning outcomes that are measured in the summative
assessments.

● Assessment as Learning – Peer and Self Assessment – this type of assessment
comes before, during and after the learning process. It is student driven and involves
students helping to establish criteria, setting goals and assessing their own work as well
as the work of their peers so that they can gain insight into their own learning.
Assessment as learning acknowledges that learning is not a transfer of knowledge from
one person to another but an active process which requires students to restructure their
thinking as they encounter new ideas. It develops students’ use of metacognition, or
thinking about their own learning, which is an essential component of learning how to
learn.

1Western and Northern Canadian Protocol for Collaboration in Education (2006). Rethinking Classroom Assessment with
Purpose in Mind. Available from
https://www.education.sa.gov.au/sites/default/files/rethinking-classroom-assessment-with-purpose-in-mind.pdf?v=1545282892
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4.2 FOUR AREAS OF ASSESSMENT:

Figure 1

Assessment in the PYP has four dimensions: Monitoring, Documenting, Measuring and
Reporting. All four are important, but Monitoring is emphasised the most with Documenting
second, as they are the activities with the most influence on affecting the learner’s progress.

4.2.1  Monitoring
This happens regularly at IPS where the progress of the learner is checked against learning
goals and success criteria. This can take the form of observation, questioning, reflection,
discussion of learning with peers and teachers. Regular and timely feedback is given which
helps the learner plan the next steps in their learning journey.

Observations: All students are observed often and regularly, with the teacher taking a focus
varying from wide angle (for example, focusing on the whole class) to close up (for example,
focusing on one student or one activity), and from non participant (observing from without) to
participant (observing from within).

Questioning: Informal or formal questions that lead to discussions as a whole class, in groups
or individually; quizzes as a group or individually; they can be written or oral.

Reflection: Reflection of the learners’ understanding can occur before, during and after a
lesson. Regular reflection by the learner in oral or written form is the first step before feedback
is given. Reflections can be in response to an open-ended question or simply a statement
about the learner’s understanding.

1International Baccalaureate (2018). Learning and Teaching. Cardiff: International Baccalaureate. pg 14, 25
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Feedback:
Informal feedback is given regularly in all subject areas and in a variety of ways.
Feedback can be focused on knowledge, skills or the approaches to learning. Teachers
regularly provide feedback that helps learners to feedforward, by reflecting on their
understanding and then thinking about what their next steps are. The aim of this process is that
the learner plays an active role in assessment, by analysing how they think and learn.

Students are provided various opportunities to provide constructive feedback to their peers and
are willing to accept feedback from their peers. It is a valuable tool where they learn
communication skills and improve their ability to assess.

As feedback is an essential component in developing self-efficacy, it is provided in a variety of
ways. From one-on-one dialogue, small groups or to the whole class discussions.

Effective feedback:
● Is timely. It is given when the student is still mindful of the learning goal and while there is still
time to act on the feedback.
● Is given in appropriate amounts so as not to overwhelm the learner, but sufficient to let them
know what they need to focus on.
● Is given in a variety of ways: orally, written, visually and through demonstration.
● Is focused on the work and on the process the student used, not on the student as an
individual.
● Is based on explicit criteria that was shared with the student or in comparison with the
student’s past performance, but not in comparison to other students.
● Is descriptive and constructive and explains what and how the student could improve their
work (feedforward)
● Is clear to the student using vocabulary and concepts they understand and tailored to the
developmental needs of the student.
● Is delivered with respect for the student and the work and positions the student as the agent
for change.
● Is specific enough that students know what to do but not so specific that it is done for them.

4.2.2  Documenting
This is the evidence of learning that is shared with the class, the parents, and the learning
community. This can be recorded in a variety of ways, digitally or physically, using different
media. This is based on the learning goals and success criteria and allows for appreciation of
the learning journey. This is usually found on a child's managebac profile.

The learning is evidenced and documented as IPS using a variety of formats:

● Learning stories: These are written by learners or teachers to document knowledge, skills or
understanding. Teachers use developmental approach, which highlight what the child can do
or is doing rather than what they can't do. Teachers use managebac platform to upload
videos, audio, photographs, samples of self reflection and graphic representations that
demonstrate learning progression.

● Learning logs or journals: These are used by learners and teachers to record feedback and
reflections of ongoing learning.

● Rubrics: An established set of criteria or expected outcomes for students. Rubrics can be
developed by teachers or co constructed with the students.

● Exemplars: Samples of students’ work that serve as concrete examples of best practice or
work samples that can assist students to increase their understanding of particular skills,
concepts or knowledge against established criteria or expectations.
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● Checklists: These are lists of information, data, attributes or elements that should be present.
Checklists can be developed by teachers or co constructed with the students.

● Anecdotal records: Anecdotal records are brief written notes based on observations of
students. These records are systematically compiled and organised on the year-level shared
drive and used for reporting purposes,

● Continuums: These are visual representations of developmental stages of learning. They
show a progression of achievement or identify where a student is in the learning process.

● Portfolios:
A portfolio is a celebration of an active learning process. A digital portfolio evidences a record
of students' involvement in learning and is designed to demonstrate success, growth, thinking
skills, creativity, assessment records and reflection. It provides a picture of each student's
progress and development over a period of time both as individual and group learners. It
enables students to reflect with teachers, parents, and peers in order to identify their strengths
and growth as well as areas for improvement, and then to set individual goals and establish
teaching and learning plans. Digital portfolio viewing is updated, organised and shared with
parents on a termly basis.

The data gathered from all the above process documenting is used:
○ to identify the student’s understandings so these can be reinforced and misconceptions

can be challenged in subsequent sessions;
○ to help the student get insights and reflect on their own learning;
○ to help parents understand what and how their child is learning;
○ to build a clear picture of the student’s interests;
○ to identify what and how the student is thinking and learning;
○ to assess the effectiveness of the environment on the student’s learning;
○ to extend the student’s learning.

4.2.3  Measuring Learning

Taking a snapshot of learning at a particular point in time is important to give data that provides
further information about learners’ progress. At IPS assessment data is collected using various
tools. This provides the learning community with authentic data about their students.

1. Standardised assessments:
IPS takes cognizance of the impact of standardised assessment on students’ well-being
and makes every effort to minimise the effect of this by supporting students.

International Standardised Assessment (ISA):

This is used to learn about our students, our teaching practices, and our school’s academic
programme. The ISA is designed especially for students in international schools from Year 4 to
Form 4 (aged 8 to 14). It is based on the internationally endorsed reading and mathematical
literacy frameworks of the OECD’s programme for International Student Assessment (PISA). At
IPS, all students in Year 4 through Year 6 are assessed in the second term using this
standardised test. The data gathered from this assessment is used:

● to help assess the effectiveness of the school’s academic programme.
● to provide teachers with information about their student’s strengths and weaknesses as

a group, which provides insight into teaching practices.
● to provide parents with a snapshot of how their child is doing at that point in time against

a comparable cohort.
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Developmental Reading Assessment (DRA):
This is used to determine a student’s instructional reading level. This is administered by class
teachers at the beginning of the school year and again in April. It is administered to all children
from Year 1 to Year 6. The data collected informs teachers about the reading level of their
students and enables teachers to plan targeted instruction and support for their students.

2. Continuums:
Teachers at IPS use continuums to assess student progress in language (oral language and
written language) once a term and then moderate these continuums within their year or
subject levels. Continuums display a continuous sequence of language skills which build upon
each other over time and track the student’s progress from an emergent user of the language
to an independent user.

Reading, Writing and Maths continuums:
To monitor the development of students’ reading and writing skills, samples of their work are
collected each term and assessed against the continuums. Teachers moderate student
samples as a group so that they have a common understanding of what is expected at each
grade level. This is done as a grade level as well as across the grades from Year 1 to Year 6.
Assessment samples are moderated twice a year in November and in April.

The data gathered from these assessments are used:
● by the teacher to identify the student’s reading and writing skills and determine next steps for

instruction,
● to inform teachers and parents of the student’s development as s/he acquires increasing

competency in reading and writing.

French as an Additional Language continuums:
To monitor the development of students who are acquiring French as an additional language,
their progress is assessed using a continuum for speaking and listening, reading, and writing,
as developmentally appropriate. Please see the IPS Language Policy for additional
information.

English as an Additional Language (EAL) continuums:
To monitor the development of students who are acquiring English as an additional language,
their progress is assessed using an EAL continuum for speaking and listening. Please see the
IPS Language Policy for additional information.

The data gathered from this assessment is used:
● to determine the level of EAL support a student may need,
● to inform teachers and parents of the student’s development as s/he acquires English, and
● to determine when a child is ready to exit the EAL programme.

4.2.4  Reporting Learning
IPS offers parents a variety of ways to learn about their child’s progress in school. The school
aims to be transparent and accessible to parents so that they are informed about their child’s
progress.

● Goal-setting conferences: Parents, students and teachers meet in the first term to provide
parents feedback on how their child has settled into the classroom and school routines, as well
as an opportunity to discuss any learning needs. Prior to the meeting, students and teachers
across the school set age-appropriate goals for the term which will be discussed with the
parents.
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● Parent-teacher meetings: Parents may request a meeting with their child’s teachers at any
time during the school year to discuss concerns or be updated on their child’s learning.

● Sharing learning exhibitions: At each year level there is one unit of inquiry which requires
the participation of an audience to make the experience complete, to allow the students to
develop and display important learning skills, and to share a final product. The sharing
happens towards the end of the unit so as to convey the understanding gained by the students.

● The PYP Exhibition: Students in Year 6 participate in a culminating student-led small group
project which requires them to demonstrate engagement with the essential elements of the
PYP: knowledge, concepts, approaches to learning, and action. PYP exhibition is planned so
students get an opportunity to demonstrate independence and responsibility for their own
learning. Exhibition records the learning process and also including ongoing reflection. The
exhibition is shared with the entire school community and is an opportunity for students to
exhibit the learner profile while engaging in responsible action.

● Student led conferences: These are held once per year at the end of the second term. This
is a reporting opportunity used by a learner to describe their progress and achievement of their
learning. It also helps students to identify areas for growth for future learning. The students
show responsibility for their learning across all subjects by showing examples of their learning
and explaining what they are proud of, what their challenges have been and what their next
steps are. This is supported significantly in the younger years, with teachers giving the
students more agency in the higher years. The school invites feedback from the learning
community on the conference after the event.

● Report cards: Reports are the most concrete and visible way schools communicate with
parents. At IPS, detailed digital reports are issued twice a year. The first report is written in
December and the final report is issued in June. The design of the report has been carefully
considered to give parents the information they need to support and celebrate their child's
progress. The report appraises students against the IPS curriculum learning outcomes for the
year level and students’ own developmental readiness to learn.

On the report card, IPS uses a descriptors to record student achievement towards established
learning outcomes. These are called progress grades.

Additionally, the school assesses the level of effort a child displays during learning
engagements. This is most frequently observed in how well and consistently a student applies
feedback on his/her learning. Effort grades are given to students from Year 1upwards.

Progress Grades:

4
Expanding: The student understands and uses knowledge, skills, and concepts with
sophistication, confidence and independence. The student is making connections in a broader
context, beyond those expected at this year level.

3
Consolidating: The student understands and uses knowledge, skills, and concepts consistently,
and is able to correctly apply them. The student has many ideas and is making connections
between them. The student is meeting year level expectations.

2

Developing: The student has a basic understanding of the knowledge, skills, and concepts, and is
learning to apply them. The student has many ideas and is beginning to make connections
between them. The student generally requires additional support and guidance to work towards
year level expectations.
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1 Emerging: The student is beginning to use the knowledge, skills and concepts. The student has a
few ideas but is unsure how or when to apply them. Considerable support is required at this stage.

Effort Grades:

A Always: The student shows outstanding effort in this area. The student is independent,
self-motivated and regularly goes beyond expectations to improve.

U Usually: The student consistently shows effort in this area. The student uses feedback and
actively attempts to improve.

S Sometimes: The student occasionally shows effort in this area; the student responds to feedback
and may attempt to improve.

R Rarely: The student seldom shows effort and appears to have little interest in this area.

Assessment tools →

Assessment
strategies ↓

Rubrics Exemplars Checklists Anecdotal
records

Continuums

Observations ● ● ● ●

Performance
Assessments

● ● ● ●

Process-focused
assessments

● ● ● ●

Selected responses ● ● ●

Open-ended tasks ● ● ● ●

5.0 ASSESSMENT ACCOMMODATIONS FOR STUDENTS

Assessment of EAL students: A student’s language level will be taken into consideration in
assessing and reporting.

Assessment of students with Special Educational Needs: Any student with a diagnosed
learning difficulty should be entitled to accommodations in an assessment situation. Please
refer to the IPS Learning Diversity and Inclusion Handbook for more information.
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Appendix 1.0
IPS Student Portfolios on ManageBac

A portfolio is a record of students' involvement in learning which is designed to demonstrate success,
growth, higher-order thinking, creativity, assessment strategies and reflection. A portfolio is a
celebration of an active mind at work. It provides a picture of each student's progress and development
over a period of time both as individual and group learners. It enables students to reflect with teachers,
parents, and peers in order to identify their strengths and growth as well as areas for improvement, and
then to set individual goals and establish teaching and learning plans.

Our ManageBac portfolios show:
● What knowledge, skills and understanding we have learned during the term
● Reflecting on our learning
● Deciding what our next steps would be

We all have a responsibility in developing our portfolios.

As students we need to:
- evidence work that shows what knowledge, skills and understanding we have learned

during the term,
- self reflect to shows how our learning is getting better, and
- explain what our next steps would be.

Our teachers have a responsibility in developing our portfolios.
They need to:

- help us evidence work that shows what knowledge, skills and understanding we have
learned during the term,

- help us self reflect to show how our learning is progressing, and
- help us use our portfolios to explain what our next steps would be.

Family members and friends who look at our portfolios have a responsibility to us.
They need to:

- ask questions about what knowledge, skills and understanding we have learned during
the term,

- help us self reflect to show how our learning is progressing,
- help us use our portfolios to explain what our next steps would be, and
- support us and celebrate what we have accomplished.
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I.P.S. Portfolio Essential Agreement

Role of the digital portfolio
● Reflects the children’s growth and development over time
● Reflects the growth of the whole child (cognitive, physical, social, emotional)
● Used as a vehicle for reflection and goal-setting
● Collection of student work

Who the digital portfolio ultimately belongs to
● The child

Criteria for selecting pieces of work
● Shows process of learning
● Has value for the student
● Work the child is proud of
● Shows the child’s growth
● Must articulate what the student is learning
● Must articulate student reflection
● Must include student and teacher generated work
● No blackline masters (BLMs)

Who will select the pieces of work
● Student in collaboration with teacher
● All teachers of the students have a responsibility to build the portfolio

What will accompany the selected pieces of work
All samples will be tagged and will include:

● Reflection and/or justification of choice (student, teacher if child is too young)
● Description of task
● Evidence of teacher voice where appropriate
● Whether work was completed independently, with a group, or with guidance (optional)
● Photographs of a student selecting their work (optional)

When and how digital portfolios are to be used
When

● at the end of every unit
● parent teacher interviews
● report writing
● student-led conferences
● hand over meetings
● parent meetings
● on-going

How
● to show progress throughout the year
● as a reflection of their learning
● to see evidence of what a child has done
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Who has access to the portfolios
● Teachers (classroom, assistant, single subject)
● Students
● Parents of the child to whom the portfolio belongs
● Administration (Head of School, Deputy Head of School, Curriculum Coordinator)

What should be included in the digital portfolio

● Some yearly evidence in all areas taught (UOI, languages (all), math, student
characteristics, single subject)

● Student generated work

Classroom teachers assist students in selecting:

● 1-2 samples of evidence of learning from each unit of inquiry
● 1-2 samples of evidence of learning about mathematics from each term, so all

strands are represented by the end of the year
● 1-2 strands of evidence of learning about English language from each term, so all

strands are represented by the end of the year (reading, writing, listening, speaking,
viewing, presenting)

Single subject teachers assist students in selecting:

● 1 sample per year for stand alone units (PE, Art, Music, ICT) and 1-2 samples for
integrated units. They are welcome to contribute more.

● 1 sample per unit of inquiry (French)
● SEN and EAL have a responsibility to contribute 1 sample to the student’s portfolio, as

appropriate, and during their time with the student.
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Appendix 2.0
Guidelines for Documentation Panels and Displays

Rationale
Documentation panels, display boards, and classroom environments serve to communicate who we are
as a school and what is valued in our community.

We believe that documentation panels, display boards and the classroom environment are an integral
part of student learning, and:

● Communicate ideas and information
● Stimulate observation, inquiry and investigation
● Reflect, challenge, extend and change students’ existing understandings
● Show appreciation of student interests and achievements
● Encourage interaction between students, teachers and parents

We believe that documentation panels and display boards and the classroom environment should
express:

● That student learning is valued and celebrated
● The school’s mission (Inspire, Empower, Lead) and language of the PYP
● Evidence of thinking and learning in action
● Visible learning that is supported by documentation
● The international nature and diversity of our community
● Children’s ownership
● Information sharing that provokes further inquiry and questions
● Reflect a range of learning styles and a balanced view of the curriculum through a mixture of

individual and collaborative work

Types of display
● Stimulus such as real objects that promote exploration of concepts, content or skills
● Collections that promote learning of a concept through pictures or artifacts
● Investigation of various materials that promote learning of a concept or skill
● Art, environments and models that promote creativity and imagination
● Presentations that celebrate achievements and promote confidence in the students

Aesthetics
We believe common principles guide an aesthetically pleasing presentation of student learning; and
therefore documentation panels, display boards and the classroom environment should represent the
following ideals:
● A clear purpose and displayed at eye level for the students to maximise interaction with it
● Uniformity, balance and order to create harmony and beauty
● Neutral backgrounds can enhance and accentuate student work (however, no background is

necessary throughout many of our learning environments – so go green!)
● Time and care must be taken to plan and prepare the items for display, mounting of pieces and

borders should be considered
● Quality over quantity – less can be more – not every child’s thinking process/work needs to be

displayed every time
● Headings, questions, labels describing process, documentation and reflections should attract

attention
● Be varied in style and content, utilising a range of media
● Only staples/push pins on pinboards, and blue tac on all other surfaces, are used to display work
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Maintenance
We believe regular maintenance demonstrates we value students’ learning; therefore:
● Boards are to be changed at least every time a unit changes (i.e. unit of inquiry, math unit etc.) and

should reflect current learning
● Coordinators will negotiate shared boards (rota)
● Boards are regularly checked to ensure it reflects current learning (MLT)
● Every part of a display (including staples) is removed when a display is dismantled.
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